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iBSTRACT . , ' ' 

^ ^ Two mo.d'els based on the use of manponer data are 

.presented in this report. They„ offer guides for (1) the de^eibprnent 
a ten -year master -plan and (2) th^ development of curficulums as 
appropriate, based on the time scfi^dulie^oS^hat ma The 

C ollege Maste Mo del pre sents t wo aspects^! college master 

planning. vhiQh-are diviae^^^ the followxng sections: fl) State 

Planning Conteift (legisXation and budget notes; commun43;y_ college 
legisieLtion; Educational Co or d i natln g^ <Coi mission plans, rules, and 
regulations; State Department of Education plans, rules, and 
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regulations; and community college board and administration); and 
^ Co liege Plan ning Cycle .(college maste r plan; colleg e planner and ' ^ 
^planning team: mission and^pu^pbses; problems and 'SlSlUTirons ; outcome 
fgoal^ and priorities, institutional research — data input; objectives 
anff programs: production of master plan document; approval of. m 
^lan doaument; and revision and extensi'bn) . The Curri^:ului Planning 
: Model is then described^in the following seguence: college master 
p lan; , idea proposal; the committee; institutional research;„ 
: development team; office of instruction; operational units;-- 
implementation; evaluation; and revision. Each model is accompanied 
; by a fibw chart, (BL) 
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INTRODUCTION 



The.Process ^ 

Planning for the delivery , of educational services thrQ.ugh 
Oregon Community Colleges involves an entire process, beginning ^ 
with^ the state and local context in which the planner works arid ' 
ending with tlae operation of the course or program at the local 
level. The complete process must be dealt ' with from beginning 
to end in order for it. to work. smoothly , effectively and effic- 
iently. Since parts of the jprqcess are interrelated, no part 
can be effectively isolated from the othS'rs. . Yetj the spotlight 
must be focused on each part in order to understand how they 
fit together as a whole. ' 

Two -Major Divisions of the Process *~ - - 

The systeiTi may be divided into two major divisions: one 
dealing "with tFeTexteiTded future ancTThe" other"with Tfie pf eseirE~~ 
and immediate future. Fov lack of better terms, the first might 
be eailed long-range program planning or master planning, arid by 
this we mean that prograra planning must be considered as a part 
of master planning. The Second imy b^ thxmghir olf ~as^crarriculuTTr'- 
developmeht and implementation. Due to the mission of community 
colleges to serve local needs and the rapid .rate air^hich changes 
occur locally, the two divisions overlap considerably since long- 
range decisions must be re-evaluated before dek^opment and im- 
plemehtation can begin. ^ 

Both program/planning ( long-range ) and developmental de- 
cisions must' be carefully deLiiieateil throughou^ the process and 
only data critical to each decision should be gathered at that 
time.*.- Otherwise, unnecessary expense will be -generated in the 
event, a program proposal is abortfed. T^herefor.e.,._any_model or 
models £or program planning and development must be flexible and 
Ullow for human judgment in their application. They must not be 
a series of hoops through which people jump. * , - 



Two Models Representing the Major Divisions of - the Process 

These_prinpiples have beeli .carefully consi bcjth of 

the -models -presented in this paper. The first which is the long- 
range-program- planning or master planning model deals with the 
decisions and data needs for the extended jfuturc* The second 
which is the curriculum development and implementation model 
deals with the decisions^ and data needs for the present" or im- 
mediate future.''" A common element— for both is the rns^Ttuticnal 
research^ function which^ supplies data for both . 



,„ Simpjy jstatQd, the two models are guides, for (1) tHe de- 
velopment of a ten-year master , plan and- .(2) the development and 
implementatioi^-of curricula, as appropriate, based on the time 
schedule~olVthat master plan. For: example, the master plan may 
call for the TiTnplementatioTT'^oT^a certain vocational pi'ogram, in. 



the sixt h year . As that time approaches the c urriculum will 



have to be developed, and it will be necessary .to again validate 
the need for the program. ' If the need has disappeared, the pro- ' 
gram should be dropped. If the need is still ,present, a differ-, 
ent series of decisions and data are required^ for developing 



the curriculum and implementing the* program. 



The following models are not designed- to bind a college 
into a lock-step planning and development process. Rather, they 
are guides to^ highlight critical decisions and data needs so . 
that both planning and development decision making may be more 
accurate and effective. Colleges that utilize these models will 
.need to make whatever changes they find necessary to adapt to 
he i r -p ar ticu Lar -.o r gani^atJ. on al-^struct ures-^and-^prob lema^ 
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The ^^Audiehce . , 

_ ; These mc^^^ developed primarily for use by 

"college* planners. Therefore some of thencTHTceptgLanil^t^^ 

-o-iogy- may/be unfamiliar to others who^are-'^ot experienced in^^ 

college planning. If those individuals need to use the models, 

they may wish to consult a college planner for assistance 

Small colleges will not likely have full-i^'^ime planners and other 
positions mentipned injhis document; however, someone will per- 
form, the functions in the process of developing plans and cui!ric- 
ulum. These instructions are also ^addressed to\^.uch individuars . 




^n the flow charts and discussion to , follow, the two modelsl, 
are refe rred to as (1) Pitrt A, College Master Plan Model, and 
(2> Part B, Curriculum Planning Model. 
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. PART A, 'college MASTER PLAN MODEL 



. ^ INTRODUCTION 

The Cqllege Master Plan Model .ha"srtreBn developed for use 
by community college planners in long-range program planning 
jofcjmasXer planning. As the flow chart: on the following page 
indicates^ there are two aspects of college master planning, 
the state planning contexli and the coTlege planning cycle . 

The state planning context consists of data and require- 
ments which may bacome influential inputs into the content ♦of 

r . '*7*m: I - 

the College Masteir Plan> It culminates "in The requlrement~]^f 

a Colle^ Master Plan by the Community College Board and Admin 

istration, which then delegates the responsibility to a colleg 

planner, assisted^ by a planning team, 



The college planning cycle is the process whereby the 
college planner (in consultation with the planning team) con^-^ 
siders information and requirements from the state planning 
context together with, historical and futures data to form 

the content of the College Master Plan, The completed College 

* (' * 

Master Plan Is presented for approval to the Community College 
Board and Administration which in turn sends a copy to the 
State Department of JEducation, 
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,^XPLANATION OF COLLEGE MASTER PLAN MODEL 



STATE PLANNING CONTEXT 

The State Planning Context contains many vital sources 
.of Information fbr use by tlie college planner during the 
College Planning Cycle in formulating the- College Maste^^ 
Plan. . The planner .needs to be aware ^of all of the data 
sources and influences, but must use good judgment in 
reaching conclusions based on that input. 

A.1>0 Legislation and Budget Notes 

. -Legislation and Budget Notes from the state, legislature 
authorize the operation of the community college, make finan- 
cial provision for its operation, and designate its role in^ ^ 
the state plan for education. That portion of this legisla- 
tior^jvhich determines the parameters of the college's mission 
and operations is designated in this model as Community Col- 
lege Legislation (A.2.0). 

A . 2.0 Community College Leg-islation 

Community College Legislation is a compilation of the 
requirements with which the^ College -Master Plan must conform. 
It ensures that all .-cormnunity colleges in Oregon play the 
same basic role. Some major concepts in the legislation are: 

■- »JL .All -Dx.egQn^y-outii.-l 6_y.e.ai:&^oJL,age^jid_Qljle): 

who can profit are entitled to the .opportun- 
ity of at least two years of college level 
education. \ 

'2. These educational .offerings shall be readily 

available by the location of community colleges 
near all :major centers of population. 

3. These educational offerings shall be made 
available at the lowest possible cost to 
residents of the district so that few, if any, 
will be deprived of post-high schx>ol education 

. - .bjecause ._oL limltad^abillty JtiJ. .p.ay.. _ ^ . 



-3- 

11 



A, 3,0 Educational Coordinating Commission's (ECC) 
Plkns, Rules and Regulations 

Educational Coordinating Commission's Plans, Rules and 
Regulations monitor the educational system In the- state /at 
all levels- The Commission recommends funding levels and 
formulae for each.^educationaL. segmenfeF._.and.r.esaly.^ 
cations and inconsistencies within the educational system* 
These influence the College Master Plan through: 

1. A master plan for education in Oregon, 

2. Recommendations to the State Board of 
Education regarding program allocation. 

3. Recommendations to the State Board of 
Education^, the Governor and the Legisla- 
ture on proposed budgets. ^ _ 

4. Evaluat^ions of both new and existing programs. 

5. Information for al-1— educational institutions. 



1 A. 4.0 State Department of Education (SDE) Plans, 

Rules and Regulations | 

St^te Department of Education Plans, Rules and Regula- 
tions provide statewide planning, information and, leadership 
for elementary, secondary and community college instruction. 
They require the community college to produce the information 

coirtalne* In rhe Colle^ Maisrter Plun. ThBy-also Influence' 

the content of the plan through interpretation of Community 
College Legislation. 

. - - * A.5.0 Community College Board and Administration — 

i The Community College Board and Administration are held 

responsible by the Community College Legislation for govern- 
ing and administering the operations of the college. As 
such, they are aware of and influenced by the entire Planning 
Context including the literature on communit y colleges and 
feedback from community, staff and student members. (Note 
dotted communication lines in the/flbw chart). 



COLLEGE PLANNING CYCLE 

A. 6.0 Col lege Master Plan- 



The College Planning Cycle begins with the Board and 
Administration assigning responsibility for the development 

. - 12 ■ ■ 



of .a. College Master Pl^n to the. college planner, assisted 
by a planning -team (A. 7.0).. In- constructing this :plan, all 
informatio from the St>te Planning Context (Ail.O - ^A.SvO) 
:Wili be:* c^ includ|Lng any ••givens", which are ^pre^- 

,d^e.t ermine d requirements for the College Master Plan from 
the ;Bo^rd And Administratipn. As the development of the 
plan prbgress.e additipna^L data will be used to- improve 
the ab;curAc>y of the plan. 

When completed, the College Master Plan will serye as 
as. general guide for th^operatlop of the coliege during 
a ten-year period: yvathjTiore specific guidelines for the^ 
jfirst four years. Tin addition, it will serve: 



To unite community, staff and student, members _ _ 
through common^goals and directions. ^^^^^^^--^^-^^ 

To assist in planning college activities and 
budgets. 

To substantiate the need for the college budget. 

To boost staff morale through perceived progress 
t9wa!rd accepted goals.. , » 

The College Master Plan will consist of: 

1. Mission and Purposes. (A^S.O) 

The Mission is a broad philosophical statement 
covering the entire -role of- the college. Purposes 
are, again, broad statements highlighting major 
parts of the Mission. 

2. Outcome Goals and Priorities (A. 9.0.) 

Outcome Goals are more specific statements^of the 
desired Outcomes for each of the Purposes. Priori- 
- - ' "ties refers to the value or priority ordering of 
Outcome Goals. 

3. Problems and Solutions (A. 10.0) 

Problems and Solutions represents a separate effort 

"to identify problems perceived by staff, students 

and community members, and their potential solutions. 

4. Historical and Futures Data (A. 31.0) 

These are data concerning the past and future that are 
collected by Institutional Research for use in the 
development of Objectives and Programs (A. 12.0). 
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5. , Objectives arid Programs (A. 12.0) 



Objectives and Programs are the specif ic, ^ measurable . 
objectives that are arrived at thr ough the synthesis . 
of Outcome Goals and. Priorities^- Problems and^ Solu,- 
tions, and Historical and Futures Data'/ 

The components of the College Master Plan may be viewed as 
a progression of goals from general to specific • Breaking out 
goals in this fashion allows the College Master Piuti to be used 

IiL_guiding_Jtii€LJvMe_va2:^ 

2. In establishing an effective priority system ^upon 
which budgets may be based. - • 

3. In measuririg progress toward broader goals by the , 
accumulated effect of achieving objectives and 
-more speci-f-ic-goal-ST-^T — — ptj ^ ^ 



_ The college planner should be awkfe that although breaking 
down goals from the general tp the specific level is necessary 
fpr an effective College Master Plan, ^asking people to react 
to such an hierarchy will~~ohly result~in ~corif us'ion .* Instead",, 
only Outcome Goals (A. 9.0) should be used when they are to iDe 
examined by staff, students and community members « 

Wiieji the College Master Plan is intially constructed, 
Mission" and Purposes, Outcome Goals and Priorities, Problems, 
and' Solutions, and Historical and Futures Data encompass a 
t^en-year span of time. Objectives and Programs are formulated 
for ,the shorter period of fqur years. 

A. 7.0 College Planjiejc__ajid, Planning Team 

The college planner initially prepares each part of the 
College Master Plan requested by the community college Ls BoaTd 
and Administration. The members of the planning team serve in 
an advisory and evaluative capacity.. 

Qualifications 

1. College Planner 

The college planner is a person designated Dy tne 
college to serve it in a planning capacity because 
he or she has expertise in college planning. Such 
person.s may or may not serve as full time planners. 



' 2. Planning Team 

' The plannii'ig team consists- of representatives of 
the college administration^ faculty, classified \ 
staff, students and community. IS it is €6 
function effectively it should be small', with no 
more than five to seven members. Such a group:- 
could function as an executive committee for a - 
larger committee if desirable. '~ 

Some colleges may wish to establish an additional 

: pl-anna-ng— t-eam-cpmposed— eht-i-re-t^ communl-ty 

. members to advise the above planning team. 

Role - - 

1.' College Planner 

In accepting primary responsibility for developing^ 
and 'maintaining the 'College Master Pi.an, the college^ ~ 
planner shall: 

_ „ a. Facilitate the appointment o^: the .members 
oT 1:he "plaTining-^eam. 

- b- — -Chair Jthe_ineetings .of the planning team.* 

c. Develop a plan of action for the planning 
team. . . * , 

d. Develop" the various, parts of the Master Plan 
for input and evaluation by the planning 
team. 



2. Planning Team 

Representatives of the college administration, faculty, 
classified staff, students and community shall: 

t 

a. Advise the college planner durijig the 
preparation of the College^lJaster Plan. 

b. Evaluate and provide input on each part 
of the College Master Plan as it is being 
developed. 



Under many circumstances it may be preferable that this function 
be performed by the college's president. 



-7- 

is 



A. 8.0 Mission arid Purposes 



.The first step in the development of the College Master 
Plan is preparation of the statements of Mission' and Purposes.* 

, Definition " i 

The Mission ,is a philosophical statement of the role and 

values of .the community college. It is followed by a^ 

statement ot Purposes, in which the planner highlights 
aspects of the Mission, by separating it into individual 
statement-s. They are fetated broadly as on-goliig^ conditions. 
that must continue to exist if the college Mis.sion is to. 
be maintained. , ' — 

Production 

- - , t - ^ . . 

"^Procedures: The foliowing^re suggested procedures 
for developing the statements of Mission .and Purposes. 

1- Collect all of the published statements related 

to the Mission and PurposeSu- Reduce these to a 

single, statement of Mission that , expresses- the 
status quo- 

2. Review. the Sources of Inf ormartxon^gi-ven -below for 
ideas which should be included in -the -Mission 
statement - 

3. Develop a rough draft statement of Mission, using \ 
information from steps 1 and 2. 

4. Present the statements developed in steps 1 and 3 
to the planning team and seek its input in complet- 
ing a temporary statement of Mission. 



5. Develop a statement of Purpose for each aspect of 
the statement of Mission. 

6. Present the statements developed in step S.^to the 
planning team and seek its input^in completing 
temporary statements of Purpo^se^*" . 



The use of the word temporary indicates that revision may be 
necessary In coinplcjL i n^; ObjcctJv(\s .-incl Prot^raous (A. 12.0). 

2 • 

Same as .footnote (1) above. 
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Sources of Information: The following are sources to be 
utilized in the formation of the Mission and Purposes • 

1. General philosophy of the community college, as 1 
found in the community college literature. ' 

2. Unique aspects of the particular community 
college.- . , 

3. Characteristics of the community. 

3"^ Parameters of community college mandates ^ 
; arising from legislative action, community 

pressure^— and-Board and administrative 
decisions. 

5. Values and needs of school personnel^ and 
community; - 1 

6. iPurposes toward which i5choor~p^sonnel are 
working. - / , 

t _ 

~ 7. Allocation' and""uses of^community college 
funds in the -past. 

8. Commitments of school personnel and community. 

Utility 

The Mission serves to interpret the role of the college 
. based upon the expectations of the people in the.dis- 

trict and the parameters o.f ^Conuriunity College Legisl a- 
~ tion. The Purposes further clai-ify the various aspects 
of the Mission. Together, the M iss i on and Purposes 

pro5ad,e_both community members and staff with a common 

basis ^or their general expectations of the community 
college. 

A. 9.0 Outcome Goals arid Priorities 

At the same time that the Problems and Solutions (A. 10.0) 
are being identified and the Historical and Futures Data 
(A. 11.0) are being collected, the college planner is using 
the completed* Mission and Purposes to develop Outcome Goals 
and Priorities. - • 

' ^ I 

I 



Definition 



Outcome Goals identify end conditions or products to be 
achieved and/or maintained. Priorities refers to the " 
value or priority ordering of Outcome Goals.- 



Production 



Procedures: Outcome Goalg are produced by "developing 
statements concerning each purpose that specifically 
describe th'e~^end .conditions or products that rnust be 
produced in order for the_^chievement of a—singie- 



Purpose. To accompli sh^^pffs^ Outcome Goals should:. 

1- State only one complete condition for each goal 

2. Be -parallel in statement. 

3. Be mutually excluslvei - 



In developing Outcome Goals, the college planner: 

1* Develops an initiaL listi of Outcomje Goals in consul- 
tation with the planning team. 

2l Submits the resulting list to staff , -students, and 
Community groups for reaction and rating in terms 
of priority. (An "is" and "should be" format may 
be utilized). 

3. In consultation with the planning team, analyzes the 
feedback of staff students arid commuMty groups , and 
rewiritw the Outcome Goals and assigns values toTTHem 
-in^pxeparatiori for the Objectives and Programs (A,. 12,0) 



phase, 

Sources of Information ^ The following are sources to bo 
utilized (if readily available) in the formation of Out- 
come Goals. 

~ — — f 

1. State requirements for outcomes. 

2. Value statement's by* students, statf.and community 
members. 



3 . StaTfg^'^rs inventory . ^ 

4. Needs assessment data concerning student and *^ 
' community needs. 
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5» Other, pertinent data to which the. coliege planner 
and planning team meAibers have access. ^* ^ 

^UtiTity - • ' ' 

^ ^ . 

Outcojne Goals are the most specific of— the statements 
of value. They provide the college with, a means of 
assigning priorities and. tying, the bu?iget to the goal 
syst.em. When they are ihtegrated^with* the histbrical; 
and futures data, feasible or realistic objectives can 
be developed. ' ^ 

A;10;0 Problems and-^Sj3llj;tj:.ijpln: 1_ . ^ ^ 

Definition ' - . ' , 

Problems arid. Solutions represents-^a separate Effort tp. 
identify problems perceived by staff, students and cpm-^ . 
munity members,, and their potential solutions. 



Production 

- One suggested way of , identifying perceived ^problems is 
through the^se of a modified Delphi technique, which 
may be startedreither with .asking people' to identify 
^ problems/ issues or with a« jpreviously prepared list. , 

Upon identification of problems with a signif^icant 
level of agreement, alternative solutions need to be "7 
, identified and selected. 

Utility , ; ^ ^ 

The perpeived Solutions are then available for eventual 
consideration in planning. Obj^ectives -and Programs (A.12.0), 

A. 11.0 Historical anH F^^tures Data 

In addition to providing any needed data for use in the 

development of Outcome .Goals .and Priorities (A. 10.0), I-nstjU« 

tutional Research is concur^ently-collecting data to be used 
in the develoi^ment of Objectives and Programs (A. 12.0). These 
data ,are of two types: - • 

1. Historical ^ 

Examples of historical data include program costs, ^ 
enrollments, student and staff ratio, and instruc- 
''^ tional support data, e.g. library, counselors. 

- ^ -11- 
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\2i Futures 



Examples of futures data include district pop- 
ulation pr63:ections,. inf lati^ data,~Ws^^^ 
projections krid manpbw^ data ( jp^^^^^ 
prbjectiohs, suppl3j:C.and de^ Thesg; da|a_/ 

shouid^covei: th^ ten-r,y^^ of the 

Mstlr ;jPlan and si^ilfdc^^ portions must be 
inc:lud<3d ill the pUbTished document. 



A:i2;0 . Objectives and Programs 



Objectives and Programs are t last tpaft ;6f the c ontent 
of the College Mster Plan to be deyelbpea^^ They invol^ 
f^ecif ic, inea^uiri^ to be achieved wathin the 

"fir year^ of the Maste± Plan and the Prog designed 

to achieve theni. ^ , // ^ / 

^Definition ^.^^'^^ <^'m:&^^E^I=^^ 



Objei^tive^ are specific, measurable statements of things 
to be , achieved; in orders to maintain th^e- end states^ and: 
conditions described in thet Outcome (feba^^ 
^cpveir only the fir^ four years of the .?rpT 
grams are the clustprs-of inter-related activities which 
are designed to achieve the Objectives; 



Prbductibri 



As this process is quite complex, a detailed plan of 

aat ion i? most difficult. The major things to be achieved 

in brder^ to arrive at a set Objectives and- Programs -a^^ 

1. Tb weigh the. Outcome Goals ithd Priorities, Problems 

and Solutions, and Futures .Data against each pjther 

using standards from the Historical Data and to in- 
tegrate them into a, feasible set of objectives and 
accompanying program^. This may be accomplished 

by using a variety of analytical techniques which 
' allow for a full- investigation of most of the . ' 

possibilities. -^^ I ^ - ^ 

» *■ • "i ' 

2. " To develop Objectives under each Outcome Goal which 
. correspond vvith the most_Jtav.orable integration bf 

the data and check the results with th4 planning 
team. ' .-5/'* ^ 

' . ' - • \ 

3. To develop a description of the most appropriate 
programs- for each Objective and secure feedback 
from the' affected organizational units. 

^12- I 



. 4\ To fi^o^lize the Objectives and Programs with the - . 

5, , Tb^Heyelop a sect^ Iri the .Master Plari\^t^^ 

. . inc^lAides fthe^ :ten- 
• yeaij^ period an d -th e assurnpt ion^^^^ 

whidh -thd Objec^^^^^ | ^ - v 

6. To- make necessary revisions in the Pi^iprity 
_Qjitcdm^^ Gqals, Purposes and Mission, in cqnsuliatipn^^^ 

with the j^lanhing ;tearn. r ' 

Thus, the Objectives and Prpgra^ris p^^^ 
- — — the pn-gbihg and future pj^ojectipns f pr deyelopraent . At 
that time when a projected- deve3.ppjn 

ippiitjDmpiatedV projection data must be rercbnf^^^ ^his: 



^ill tafc^ place in Part B;> Curriculumr^Plahhing. Mb^^ 
ATi370 PrbaCJctlon of Master Plan T)bcunienT 



Upon the completion of Mission and Purposes, Outcpme Gpals 
and -Priorities, and Object iyes and Pfp grani^, their dntegrat^^^ 
intp the College Master Plan dpcument 'is^accpm|?lished when the 
college planner in consultation with" the. planning^ team:, 



17 D^teiM^ the fprmat of the dpcume^^ 

.* — 2:. Does -the j^nal editing and. .placing of ^ 
materials into the document, according to 
the format decision* ' . \ 

3'. Has the document reprpduced, 

A>i'4 >0 Approval of Master 'Pl4.n Document . 

To obtain approval of the College Master Plan docximent^-^ 
the college planner: 1 ^ , ~^ 

""^ 1., Presents the document, together with the -planning 
tjeam's recommendation, to the community college 
administration and. Board • . - 

,2. Makes any necessary revisions. 

3. Receives adoption of the plan from the community 
college's Board. 

4. Sends a copy to the State Department of Education 
and to .appropr;Late people on and- off the campus. 

. , ' ' " -13- 1. ' ^ ; 
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A;I^5.0.' Revision and Extension . ^ 

\ ~ Every^ two yeara ±hk cqilege formally revises and extends \ 
the entire ten--year Co llo^e Master Plan, going through the 
_ same steps as in its initial develo|)ment T To revise and - 
extend-^the^ p^^ > - ' ' . „„,:- 



5^ 1 



Revises the remaining eight years of the pror 
•jecfipns and* assumpt and A-O.O)' 

and the two ' years of Objectives and Progrsuns 
(A.lO.d). ' . ~ : 



Extends the eight years of projections and 
assumptfons to ten years, a^ two yoars 
ol Objectives and Programs to four years. . 



Conclusion : . ^ ^ ^ . 

Eyen though , it may appear from, the College Mas t^^^^ Plan Model 
that' planning^ takes place only in specific steps at specific , 
times, i.h reality iiTanning is a ponti^uous pr5cess. This model j 
-serves- to. dociimerit -only the -formarl steps' which are a part- of — 
continuous planning!] f ' ' , ' \ 



\ 
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PART B, CURRICULUM PLANNING MODEL 



^ ■ " ' - ' INTRODUCTION ■ . 

Whereas, Part A, College Master Plan Model described 
curi^rct^^^ from two to ten years in advance of ^actlial 

I development , Part B, Curriculiim Planning Model describes pro- 

cedures immediately preceding and during curricuium development . 

: It is a description of the basic processes through which proposed 

: - vocational curriculum passes from the time the initial idea is 
- conceived and incorporated into the College Master Plan ixhtii 

- ^ the classes are in actual operation and their educationil effec- 
^^^^Q-^^gJ^yj'^^ has been developed accbrding^" to the 

? . foliowing principles: 

V 1*^ Use of appropriate data in decision-making, 

i 2/ Flexibility in process and judgments, 

PI- ^ 3. . Simplic ity, - 

V " 4./ Appropriate expert input, 

— ' 5. Designation of decision responsibility, and 

6. Uniform opportunities, procedures and reconsideration* 



CURRICULUM PLANNING MODEL 
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B.A.1.0 



DESIGN 
STUDY 



B.Ai2.0 c 



COLLECT 
ANALYZE"- 

interpret 
data' . 



B.A.3.0 



REPORT & 
CONCLU- 
SIONS 



B,1,G College Master Plan * 

'The College Master Plan is a general guide for the opera- 
tion of the college during a ten-year period, with a more 
spiecific guide for the; immediate four-year* perix>d. It con- 
sists of . long-range proaeations of need (the assumptions on 
which goals .are developed) and goals, objectives and major 
programs. Its development procedures and contents are ■ 
specified in Part A, College Master Plan Model. ' 

B.2. 0 Idea Proposal 



The Idea Proposal is the form in which an idea for curriculum 

development is initially presented for consideration. 

) ' - ' — * 

nburces 

1. College Waster iPlan 

2. Community Members 

3. Staff Members - - 

f 4. Students i . t . . . ''^ 

Format 

1. Title 

2. Brief Description 

3. Rationale 

4. Implementation Date 

5. Signature of Department Chairperson 

6. Signature of Person Submitting- Proposal 

Submission 

1. Many such ideas will have been included in the 
College Master Plan. 

i 

2. To insure the implementation of an idea from the 
College Master Plan, proposal to imple ment i t 
should also be submitted to the_Cpmmittee (B.3.0). 

B.3.0 The Committee ~~ 

Th^ Committee is the administrative body which coordinates 
and processes the Program and Curriculum Planning Model. 
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-Membershiy 



The. merabership of the Committee may vary in the context \ 
of each community college, but a suggested representation 
for balance of powe:^ is: ' ' * > - 

1; Two administrators at the dean -level, one in 
addition to the instructional dean, . 

2, Two faculty members selected, by appropriate ' 

faculty bodies, ^ i ^ - ^ . 



-3 Two~s t Uden t s^- 



Functions 



The following two lists describe the decisions and actions 

of the Committee on (1) new programs and courses, -and- (2-) 

revisions of programs and courses, . 

1. New Programs arid Courses : . ^ 

Decisions Actions 

a. Examine the Idea Proposal (If the decision is not_. 

to determine whether it (to consider further, 

merits further consider- (return the Idea Pro- 

ation^ (ppsal to the sponsor 



Owith an. explanation e 

b. 'Determine conformity of 

the proposal with the — ^ 

ColX^ge^-Master Plan. 

(Applies, to new programs , . . 

only. ) 

c. Determine conformity of 
the proposal with current 
college goals and priorities, 

d. Determine data needs and (If data are needed^' 
criteria for making ^a de- . (request them- from 
cision about implementing (Institutional Research, 
the proposal, (See appro- 
priate data, checklist.i : ^ „ - 

(B.4,2,1 - B,4,2,7), 
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Decide whether to implement 
the proposal. ^ 



f . 



Determine whether arid how 
to fund the proposal . . 



Appoint Development Team 
chairperson:. 

Determine skills and ex- 
pertise needed on the 
Development Team. 



(If the decisio h is to- 
«t(impi^ineri¥ , rjef er ^prp^ 
(pbsai-to 

(strubtion :(0B;;6ib> for 

—Ct^^eiiB^rBLtion aridL^uti^ 

(missiori' as 4.:Noti6e^^ 
4 1 n t en t: 44^^^ S t at e^De— : 
(partme^ of Edudation 
(for approva^^^ ^(Ap^ilies 
(to new programs only ^ 



(If the \decisi 
( to impl^ 
" (the proposa^^^ to 
( sor- with^^ expiianatipnC^ 

(Possible action^ . 
(ihgVfTQ^^ 

X?f tind: ca:;2^e^ y)? fnitiati^ 
(prbcedures for allpcatlbri 
( f rbfc the col lege btidget i ^ 
( (2) ap^ply for f uriding- 
(from another 'source, an 
( ( 3 ) approve released t ime , 



(Through joint consulta^ 
(tion with the chair- 
(person, arrive at skills 
(and expertise needed by 
(the-members to be chosen 
(by the chairperson for 
(the Development Team. 



2. Revisions of Programs and Courses 



Decisions , 

Examine Idea Proposal with 
its accompanying evalua- 
tion report to determine 
if revisions seem justified. 

Decide whether there are 
una,nswered -questions about 
the revision that constitute 
data needs* 

-19- 



Actions 



(If the decision is that 
(revisions are not justi- 
(fied, return the Idea 
(Proposal to the sponsor 
(with an explanation. 

(If data are needed, re- 
(quest them from Insti- 
(tutional Research. 
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jz. Decide wh'ether to jmplemeht 
. the proposal. 



d. 



Determine whether to> 
and: how. to, fund the 
proposal. 



Decide if thpre is a need 
for a Development Team- 



(Tf the decision is tp;' 
(implement Prefer propose- 

(it ion; f or preparatt 
„(jS^bmi^^^^ 
Ccaf ion to the State iDe- 
'Cpart^^ of: Educate 
(fop ^approvaL 

(If the^^^^^ i§»:hot : 

( to i^irapiera^ return f he 

.( propbsa^^ ^^siiqnsqr ^ 

wit h5 a^^^^ ^--4 

(Possible actions^resu 
(in gjf'f rom a dec is ion^ , to i 
:(>f und^^^^ i:nitiate ^ 

i<p¥p.ce^^^ 

:(ieion: ^^rbra the i^olTei^^^ 
(budg:et^ 02) apply for 
(funding from another 
(source and (3^ apprqyei: 
(releaised tirae^ : - 

(If the decision is that— 
(there is no need for 4 
(Development Team, ^n 
Calterhative ^action is I :^ 
(to approve released time 



Appoint Development Team 
chairperson. 

Determ ine skills an^ ex- 
pertly needed on the 
Development Team, 



(Through joint consulta- 
:(XioHZwith the chairper- . 
(son, arrive at skiilS; 
(and expertise needed by 
(the members to be chosen 
(by the chairperson for 
(the Development Team. 



B.4.0 (A. 9.0) Institutional Research 



' Institutional Research performs' the support function of 
collecting, analyzing and interpreting data ^requested by the 
Committee and by the Development Team as a basis for their 



decisions, 
follows: 



Its method of operation may be summarized as 
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B>.4>>ar>>0 Design Study ' 

pevelop a plan of action for gathering data to answer 
the questions asked^ 

Bv4.2.0 Collect, Analyze and Interpret Data 

Collect necessary data and analyze and iTiterpnret~.them 
to answer appropriate questions • This data may be classi 
f xed' as follows: , . 

^» * 

B . 4 . 2.1 Manpower ;D>ata-Fires 



Manpower Data are basically that iriformation that 
relates to supply of arid demand for trained workers^, 
in' various job categories, Usiiajily, this info^a- ^ 
-~tion is considered separately 6ii a local, state- 
.wide, regionaLv .and natdohal b Also reli^vant 

to this supply /demand picture is whether the data; 
provided are projected for a, long-term' i)eri6d, such 
as five years pr more, or for a shorter period. 

The value of Manpower Data to the decision-maker is 
, often directly tied to'.how recently: the information 
has been collected and organized. Because of the 
time-lag in the publication, process. Manpower Data 
in. printed form may frequently .be two or three years 
old the day they .are received ♦ The unqualified use 
of these data by the decision-maker could lead him 
or her to make entirely erroneous supply /demand 
forecasts and conclusions. Such information in 
b<j)und form, however, can be very helpful in check- 
ing long-range Manpower needs against Jlocally 
generated data. Such data as can be obtained from 
Erpployer Groups and from Cooperative Work-Study 
Coordinators are almost always entirely current, 
and its validity is very high. 

Colleges often fail to recognize that they_.are but 
ojie of many educational agencies training workers 
for specific fields of employment. . While the em- 
pioyei: demand for workers with these specific job 
SKills may be brisk^ if too many agencies train too 
many students for tnese job openings, it becomes 
obvious that not all students will find employment 
upon completion of their training. | 
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Ajfinal consideration is the /'lead tirne*\required^. 

from the- point: where a. training -need iis fi^st/tfl? 

termined, through the development- ~o;f a txalliing 

plan, to that of the final iiBpl^ 
— traini ng prograjn> The elafise d ^ime may he as lon g 

as eighteen months to two xears:^ and the training 

program itself may^refluixe as: long as two year^, 
'Meanwhile, employers- may be demanding new job " 

skills, of their .employees. Becalise -of the time 
rT:nvolved in preparing . a training 'program :4^^ then 

training vocational students until qualified, for 

employment > pccupat ipnal -^programs, shoi^ ideally 
3je_lJUniiL^^ 

stability in employment and future growth potential; 

however^,, exceptions to this ^ 

'^geheraiization. ' • 

A. Checklist " ' . . ^ ^ 

Would this ^-raining allow graduates to improve 
, their job mobility? ...... 

What is the demand for "trained workers in each 
occupational category? ^ 

What is the supply of trained workers in each^ 
occupational category? 

Are the demand and supply data primarily local, 
state-wide, or national in their scope? 

Are the wages and other inducements sufficiently 
high to attract an adequate supply of workers? 

^ Will the training of -present- workers enable them 
to qualify for higher paying jobs? 



What is the short-term projection of the relation- 
ship of demand to supply in the occupational area 
under consideration? 

\7hat is the long-term projection of the relation- 
ship of demand to supply in the occupational area 
under consideration? 

What are the specific job skills which students 
must acquire prior to placement in this vocational 
field? 



«22- 



31 



How long will --it ;t-ake the average vocational 
student to ""sTcquire tKese npcessary job skills? 

' ' ^ " \ - 

What are the possibilities that the demand for 
workers in a specific occupati'bnal— f-teld-might ^ 

stiarply- decrease o-r-ev^eh-^lsapiJWr-before"^^ ^- 

stantial number of students could be -trained and 
placed on the job? \ ' - . 

What change .in position and responsibrlities would 
graduates be expected to experience due to this 
training? , 

Sources ' / 

State-iEmproyment .Servacei ' , ' , 

B.ecause of the particular way in which J bhis agency . 
is organized and operates, ilis Manpower^Data afe™ 
most complete and vaX-i^-^at the state arid regional 
level. Since many employers .prefer not .to channel 
requests for workers ^through this agency, .accurate 
information at the local level is difficult to 
obtain," and may even be misleading. 

Oregon Educational Coordinating Commission 

This. agency was restructured by the 1975 Legislature, 
and— its authority expanded. Educational institutions 
in the public' sector are required to provide the ECC 
with data on enrollments and placements. However, 
private schools only provide such Information on a 
voluntary basis— and-the-dat-a-may-be— incomplete for 
this reason. ^ 

State Department of Education 

This agency has access to information from both of 
the above sources. It also develops and interprets 
its ovyi^/data from a variety of sources, and programs 
the ^§trate .computer network known as CPPS which pro- 
"irt^ieV frequently updated Manpower Data particularly 
oriented to the needs of educators making program 
and curricular decisions! 

State Board of Education Survey ! 

The Board of Education conducts an annual survey of 
employment trends, and distributes these data to 
educational agencies. 
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Employer .Groups 

Employer groups, such as local automotive dealer 
associjitiphg, provide timely and efffectiye TJanpower 
Informayoh obt^^ through their local and re'^ional 
x:an;tac1rs^; — ThBir information is f requent3.y-of - greate " 
ac.opa and of wiijer viewpoint than *that provided: by . 
advisory committees, . 

Advisory. Committees . 

Most Oregon community colleges make extensive use 
of advisory committees^ in the vpcational fields in 
wh.icfi- they off er -tra-in^^^^ ^Members-are-usua^^^ 

kejLemiilpyers or highly :qual if i in^ " ^ 

local, business or industry. Their viewpoint^^ 
mpre^^oriented toward^ their specifi c business than 
that of most employer groups/ 

Cooperative Work Experience H^brts 

The regular and frequent reports submitted by 
Cooperative Work^Study Employment Coordinators 
have been widely used at Lane Community College^ 
because of their currency and high validity. 
They represent the latest . information from over 
700 employers within the college district. 

Feedback From Employers 

This is a very valuable Manpower Data source since 
it provides the college with current inf ojrmation 
as to how well its^trainees are succeeding on the 
job. Also, data are obtained as to new job skills 
that will be required in the future. 

Feedback From Former Students 

Valuable information is frequently obtained from 
employed graduates who report" on skills they lacked 
on their first jobs, and which future students ' 
should obtaj^n while in training. 

Occupa-t4ona4-TQutlook Handbook 

Like many other published materials dealing with Man- 
power Data, most information in this standard publica 
ti<5i^i^s two or three years old before the. book is 
pririted. However, it provides a valuable cross-check 
on data obtain_e_d_ -f-rom other sources also, it is 
valuable for its long -range forecasts. 
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B;4.2.'2 Student D'a^a Files 

:Academi:c^^ Background ' 

Work Experience Background 



i 



rnEBucataonaTTievel 
. Reading Level . - ' _ 

: Inherent Capacity ^ 

/Occupational Field of- Choice 
-Presently Employed:. Unemployed 
L Able' to. Attend F,ul-l-?Eime ; Part-Time . 
Hours" Avail^^ ;Ebr^Training"'^ -~ 
Presently Attending'; 'Never A'ttehded 



AvocatibriaT Interests 

Drop-put Rate; First and Second Year 

-Au — ehecklist.^.!- 



Whaiit are the_ characteristics of the '-tajigie.t, . group' 
for this particular program? \^ i 

From where^will students be T'ecruited? 

What will* be the proportion of "'new" to that of 
"existing" students in the new program? 

What is the anticipated student com'ppsition? 

- * 

Wiirl- the student be able to attend classes at the 
hours at which they are offered? 

What will be the criteria for admission to the^. 
program? 

Will the student require financial assistance 
while in training? 

* I' 

What is the student interest in proposed classes 
and programs. , _ o 1 

B, Sources 

College Records (student records, student testlhg) 
Questionnaires 
I Community Surveys 
Student Interviews 
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:B,4-2,3 Staff<^-Data Files 



Pr^ent Faculty Members Interested in New Prograins 
Their Afcaderpic i3ackgrpund . . 
Their Woi:k Experience Background ^ ]J 

Special Licenses or Certificates Held 
Status: Contin uing Contract or Probationar y 
Current ^Salary Level • - . 
Current .Fxi nge - BeiieJi ts ^ . 

Impact' of Re-Assignment on Existing Prpgrams 
Job Applications From Xnst rue t oFs^no t biT Present Staff 

A. Checklisi — 

What wili be the effect jon present college departn 
Tnen ts of as sl-gnlng^ome-of— their— instructors to 
the, new program? 

How many properly qualified inemb^rs of the present 
stafi are interested in, and travail able for, re- 
assignmeht? 

Will staff members in the new program need to 
acquire any special cert^^ificaties or licenses to 
qtialify? \ 

Will the transfer of part-time or probationary 
teachers to full-time status in the new program 
create problems if "reduction in force" becomes 
necessary? i 

If necessary to employ instructors hot on the 
present faculty: * Are they readily available? 
Will they need any special training? 

B. Sources 
Personnel 

Business Operations Records ^ ^. — 

Ins t r u c t-i o n a 1- Re cords 

Institutional Research Records 
Progran Evaluation Records 
Staff Interviews ' 
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' ^^^^Ij:^^^^ Data FiTes 
: Classrootn and^Lab Facilities Available . 
\. Facilities Available at a Suitable Time 
Cost-^c^ tJoiistr irclrl^ 

Appropriate Training Equipment Available 
Instructional Supplies on Order or at Hand 
"TirtTmat^Growth Potential of New Program 

.?A- , Checklist i - - „ 

- ^ Wtll it ; be necessary to construct a new facility 

* ' ^ to J)r6vlde classroom :and^ lab -ispace- f or the new 
. program?^* . ^ 

/is the training. equipment availa^ typical pf 
that currently used by- modern industry, or is' 
" *. ' it obsolescent or obsolete? , 

If the present training equipment, is obsolete, 
are there funds available to lease or purchase 
new equipment? 

^ Has the -possibiiH:y of conducting, the' Jiew 
• training program in space provided by a. local 
industry been^ explored? 

If necessary to purchase new training equipment, 
will it arrive before cTa'sses"^staTt?==^ ~ 

What will be the ultimate potential of this 
program to the college in terms of enrollment, 
staff and facilities* required, and ^the/overall 
cost of its operation? 

B. Sources 

- Plant Services 
Instructional Operations 
Institutional Research 
Prqgra^i Evaluation Records 
Facilities Planning 
Advisory Committees 
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B'. 4 . 2., 5 , , Program Data Files 

■Current Resources ol_.the-Col]iege 
Projected Resources of. the College, 

-Pro j ec* ed-S tude n t-Enrol-lments 

Projected Expansion of Teaching Faculty 
Impact of New Program on Existing Programs 
Existing Courses to be Used in New Program 
Expected Educational Outcomes of. Program 
Changing Job Preparation Requirements ' 
Changes in StuTderit Interest ancTGoais 
-Program-.Of-fered- Every YearT"^r^Occasional-l-y- 
A. Checklist 



How .large can this program grow without affecting 
the quality and vigor of existing programs? 

What F.TE may be e^ipected? 

How extensively can existing courses and 
curricula be used in structuring the. new 
^rogramTJ 

- Are_th,ere similar programs bperating in Oregon in 
private or public agencies? ' 

What is the impact of the program on existing 
programs and courses; (a) enrollment, (b) number 
of courses added, (c) FTE generated for other 
departments? 

What minimum and maximimi enrollments may be 
expected? 

Will this be a preparatory or a supplemental 
program? 

Will the new program have to be offered every 
year, or could it be offered less frequently? 

What will be the effect of the new program on 
other schools in the state offering basically 
the same training? 
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How wilil we determine if the pl^anned outcomes 
of the proposed program will be achieved? 

What revisions or changes in present vocational 
programs are necessary to meet changing job skills 
" — ~iLn"'±n'dustTy? " 

B. Sources^ . - 

Institutional Research 
^Instructional Operations 
"Program Evaluation Riscords ' * * 
Persorinei Records 
i Student Records 

State Department of Education 
Educational Coordinating Commission 

B\.4>2>6 Financial Data Files 

Present and Projected Costs of Proposed Program 
Cost/Benefit Ratio of Proposed Program 
Comparisons Between ''Start-tip" and Operational Costs 
Apprppriate Funds That can be Diverted to This Program 
Impact on Existing Programs of Such Fund Diversion 

A. Checklist 

o What will be the projected cost per FTP to operate 
^the new program? 

By what factor will the program's projected income 
be greater than, equal to, or less than its oper- 
ational cost? 

Will the new program require the coiistruction or 

are as i - n g - of— new facilities, or can present ones be 

used? What will be the cost? 

Can the new program's op^erat ion-be justified on 
its cost/benefit ratio?* Is it cost effective? 

WiTr^Tmpl'ementlng' the proposed i)r ogra m weaken 
existing prograins of the college or rimi'f their 
" - expansion by weakening their financial support? 

Will special fees be charged which will offset 
part of the operational cost? 
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What will be the amount of start-up costs? 

B.. Sources 

Institutional Research Records 

Progi^am EvaTuatTo^^^ ' ' 

Instructional Operations Records 

Business Operations Records 

B,4>2.7 Other Data Files - ^ 

Relationship to Master Plan and Goals of College 

Relationship to EstablTshBd'"]E>rtorities 

Economic Status of Commutiity^ and its Projection 

Image of the College Within its Community-- 

Success of College in Meeting Community Needs for "~ * 
Occupational graining 

Community Siippoi^t of Existing College Programs 
as Evidenced at Tax Elections 

A. Checklist \ 

What are the goals and objectives of the program? 



Is the proposed occupational program in conformity 
with the college's Master Plan and its long term 
goals? 

Is the proposed vocational program in conformity 
with the system of priorities established by the 
college? 

What kind of support may be expected from agencies 
(e.g., increased spending)? 

Is the community thriving economically and showing 
steady growth or has it passed' its peak and seem- 
ingly headed for a down-turn in its economy? 

Would this program be conducted more effectively 
and at less cost at the agency level? 

Does the proposed program meet other needs than 
Manpower and student interest? 
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B. Sources 



. ' Institutional Research - — = 

" Program Evaluation 

Academic and College Planning 
Instructional Operations " - - _ . — 

B.4.3.0 Report and Conclusions 

Produce a written report with conclusions regardinp the 
quest-ions. 

(Thus, Institutional Research is a research. Junction drawing 
objective conclusions based on analysis and interpretation of 
tne data, rather than recommending decisions..) . 

B.5.0 Development Team 

Development Team is the body of instructional specialists 
■wbich designs, develops, validates and produces the curriculum 
_ materials for implementing the Idea Proposal. 

, Membership 

1. The chairperson, a specialist in the- content area of 
the subject matter to be developed, selects the other 
members of the Development Team in accord with the 
necessary skills agreed upon with the Committee. 

The chairperson has authority and responsibility for 
decisions during the developmental process. 

2. Team members, persons who have \'arious skills and 
expertise pertinent to the particular project, are 
responsible for providing the chairperson with 
advice and other services as needed. 

Functions 

B.5.1.0 Plan Process 



r 



Team members meet together to discuss the project, consider 
alternatives, reach decisions, and prepare a plan of action 
and a fciudget for the project ;• 



1. Develop a plan of action utilizing data from Institutional 
* Research and/or other appropriate sources. The following 
considerations are suggested in developing a nian of 
action: 
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a. Characteristics of the Target Population 

Possible data needs: additional information about 
the target population. 

h. Task. Analysis (of the job for which the target 
population is to be trained). 

Possible data needsj existing or specially 
prepared task analysis. 

c. Program Objectives' - 

Write student skill development objectives 
utilizing targ'et population, and task ^analysis 
data. ' . 

d. Determine Courses 

Possible data needs: review of the literature, 
sample programs and/or courses, consultant, etc. 
These data may also be utilized f or~^"ompleting 
the remainder of the suggestions. 

e. Sequence Courses 

f. Course Objectives 

g. Course Content 

Determine concepts and skill training necessary 
to achieve course objectives. s 

h. Sequence Course Content 

i. Delivery of Course Content 

Decide on effective delivery format for each 
objective; (e.g. , audiovisual , conventional 
lecture, individualized instruction) . 

2. Prepare a budget based on the above plan of action and 
submit it to the Committee for funding. 

B.5.2.0 Develop Product 

Tdam members develop curriculum based on the plan of action 
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The following procedures are suggested in developing 
the product : * 



1. Prepare a work list of tasks for completing 
the project. 

^x=^fe^25: Determine r in accomplishing 

t asKs . " ^ . 

\ - ■ 

\ 3*;^ — Set a time schedule with due dates for the com- 
\ pletion of each task. 



-^^Schedule team meetings as needed for coordinating 
efforts and evaluating progress. 

5.\ Schedule services needed by the team in advance. ' 



B>5u3>0 Validate Product - 

\ 

Team members conduct validation procedures to establish 
the effectiveness of the product. 

The fo llowing procediuies_are_^g^ in validating the 



product : 



1. - Test the product on a f ew" s t liSen t'sHC r epr eseh t at i ve of 

the target population) to determine its effectiveness, 
and revise if necessary. 

2. If units are sequentially dependent on each" other, 
test each unit as it is prepared. 

B.6.0 Office of . Instruction 

The Office of Instruction is administratively responsible for 
the Operational Units (B.8.0) of the college, and as such it per-- 
forms a major role in the Program and Curriculum Development Model 

Supervision of the Development Team 

The Office of Instruction is responsible for: 

1. The Development Team performing its duties 
sat isf actorlly . 

2. Providing appropriate help to the Development 
Team. 

3. Establishing appropriate budget controls. 
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Approval 



1. New Vocational Programs 
Notice of Intent 

The Notice of Intent -is -the- application to the State 
Department of Education for permission to establish a 
new vocational program, pnJLy^. Following the Committee's 
decision to develop a program, the Notice of Intent- is. - 
prepared and submitted, accompanied by supporting data 
for the State Department of Education and* the Educa- 
tional Coordinating Commission. 

Format — 

a. Description and objectives, . 

b. Community and societal needs, 

c. Duplication and impact on other 
institutions or segments,, and 

d- Fiscal impact and priorities. 

0 

Procedures 

a. Submission to^the. State Department of 

Education (SDE) at least six months prior 
to proposed implementation. The SDE then 
refers it to the Educational Coordinating 
Commission (ECC) for study. The ECC studies 
the application and responds to the State, 
Board of Education. 

h. '. State Bo.ard__pX Education notifies the college 
of approval or rejection of the application. 

Application for Program Approval 

Upon receipt of approval of the Notice of Intent, and 
at least six weeks prior to implementation, the college 
-~ is required to submit a detailed curriculum plan of the 
sequence of courses and their contents. 

a. Approval by the community college's Board before 
submission to the State Department of Education. 

b. Submission to the State Department of Education 
for approval. 
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2. New Non-V^6cati6na-l Programs, New Courses, Revisions 
of Programs and Courses 

Application for Program and/or Course Approval 

Six weeks prior to implementation7~the^ college is 
required to submit a detailed curriculimi plan. 

^ a. Approval by the community collegers 
Board before submission tp^ the State 
Department of Education. ^ ? 

b. Submission to the St§,te Department of 
Education for approval. 

B'.TiiQ Operational Units 

7 Approved curriculum goes to the Operational Units (ihstruc- 
i?Miai departments) of the college for Implementation (B.9.0), 
according' to the procedures established at the college. 

B . 8 , 0 Implementation ^ 

>v In implementation, new curriculum is put into full opeTaLtion. 

The following procedures are suggested for impleraentors of the \ 
product: _ ( ^. i 

1. Become thoroughly familiar with the curriculum 
to be implemented. 

. 2. Carefully follow the curriculum as designed 
by the Development Team. 

3. Note information for use in Revision (B.10.0) 
concerning any problems observed during use 
of the product. 

B.9.0 Evaluation 

Evaluation is the process of obtaining and providing useful 
information for making educational decisions following T:Be imple-^ 
mentation of a program or course. Evaluation of the educational 
ef^fectiveness of the curriculum should be conducted by the college 
following at least one full cycle of operation. 
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' Suggested Procedures ^ - ^- -^^^^^^ 

The evaluation procedures should be related to the objectives,. J 

the associated criteria of success, planned activities ejgtab'- \ 
lashed, by the program or course, and the data needs of the 
decision-makers* The evaluation may be conducted in agreement . 1 
with the GubarStuf f lebeam. (CJPP) model with modifications in " ^ 

the model ' s ^procedures Where required. Four general types of ) 

evaluation should be undertaken to provide pertinent ihfor- \ 
mation on the curriculum: 

1. Context evaluation (e. g. , def ines"" the" environment 7 't;3 
identifies needs and problems). ^ 

2. Input evaluation (e.g., examines the use. of 
resoii.rc.es)'. 

-3. Process evaluation (e.g., examines plans, \] 

activities, . and procedures) . - ' 

f ^ ' . 

/ • - / ' . ' • ! 

'4. Product evaluation (e.g* , assesses the attain- 
' ment of curricular *goals and objectives). 

Onjce the approp ria te t yp es of evaluation have, been selected^ ^ 
the design needed to "implement the Evaluation created. ^ 

As few general purpose designs exist which meet the needs of 
each situation, each evaluation design must be 'generated 
"de novo'^ so as to be responsive to the evaluation require- 
ments of a specific program or course. However, most evalua- 
tion processes will include five major parts: 

1. Focusing the evaluation (e.g., defining the decisipn 
situations, identifying the~eva-luatdon specif ications) • '—j^. 

2. Collection of information (e.g., specifying the data ; ^' '^l 
needs, identif ying^the population targets, identi- 

. fying the -instruments and methods of data collection, : 
gathering data). l 

3. Organization of information (e.g., creating and im- - 
plementing a format for organizing, coding, storing 

and retrieving the information). -4 

4. Analysis of information (e.g., specifying the pro- 
cedures for analyzing data, performing the data ; 
analyses and displaying the results). / ' 

5. Reporting of information Xe,g.t , specifying the audience '\ 
and formats for the evaluation< r-eport , providing the \ 
information to the audience). 
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To meet the evaluation needs of the college, those responsible 
for evaluation should provide both for continuous, systematic 
program or course evaluation needs and for unpr,edictable , ad 

Lhoc- Information needs which may emerge as the programs or 

courses change. Whether responding to predictable, scheduled 
evaluation projects or to emergency requests for information, 

-^the -evaluation procedures must be systematic and encompass as 

rtany of the previously stated types of evaluation and parts 
of evaluation as are req"ulre'd'^bT~'l:he''xiec±sion-makers. 

B.10.0 Revision 

Becpraraendations for revisions are made by the Operational Unit 
.based oh the Evaluation report and other sources of information. 
~7^irey*"are"~sent to the Committee via an Idea Proposal, which takes 
^appropriate action to implement the revision (e.g., reactivation 
. 'of the Development "Team if needed, etc.). 

• o 

The revision process provides for extensive changes in the 
program or course as well as for their elimination. 



0 
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APPENDIX 



CAUTJONS IN THE USE OF MAl^IPQWER DATA 

The use of Manpower data in making decisions concernin g 
vocational programs should always be tempered by the knowl- 
edge that there are other. valid reasons, such as student 
interest, for operating programs and. other criteria fhan 
-job^ placement for labeling a^ program successful, this is 
hot to say that such data are unimportant. On the contrary, 
they are probably the more important than rany other type 
of information. As a general rule, vocational .progr ams 



shpuld never be established in^ the f ace of ihsuff icient job 
bpenings^to absorb graduates ajid programs should hot be 
Continued when graduates cannot find emplpymeht in the area 
df their training. However, there are exceptions. The 
ipiirpose: of this paper is to raise some, cautions for con- 
sideraJtioh by' planners. ' * r 

l'. . The fist caution involves the reliability ,of 
Manp^wer^a'ata :|.tself . A frequent co mplain t^ 
about Manpower data is that it is out .of date^ 

by the vtime it gets into th^planner's hands. 

Progress is certainly being made in providing 
more timely information, but there will prob- 
ably always be some lapsed time.. With con- 
' ditions changing as rapidly as thoy do, this , . 
leaves sqme^rpom for er.ror. Planners should 
certainly be alert to the freshness of any 
data they may be using and to- any chahginlg 



conditions that, might affect its reliabil 



ity, 



Like many other thdngs, the techniqiies-ftrr " 

collecting Manpower data for both supply and 
demand have presumabiy-4mpr^oved-. Still, there 
is no infallible way to' assure that employers - 
have correctly anticipated and reported demand 
and that all sources of supply have been taken 
into "account . Both can be quickly and signifi- 
cantly changed^ by such things as prices, econom- 
ic conditions, the weather and local conditions. 
Again, the planner must be alert for such deviations. 
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Much employmen|t data concerns the future- and 

such data are extremely important and valuable - ~ — 

to educational planners. However, planners must 

realize that the margin of error increases with 
the ^distance into the f uture^^coyered^ by; the pro- 
jections. Planning assumptions^ must' be made on 
the best available data and re-evaluated fre- 
" quently in order to correct -for errors^ 

2. High employment potential is certainl>y an- im- 
portant consideration in the establishment of 
need for a given_ yocational jrogr^ however; 
student^iirLer.est is 'also a valTd basis fprj 
establishing need for .a program. Students 
enter programs 'to accomplish their own goals 
and inpediate employment is not always among^ 
•their goals They shoiiid have the same, oppor^ 
tunity- for ivocational training^ in order to 
satisfy otK^r goals than^ employment as do 
students who take literature, psychology and 
philosophy. Planhers," therefore, should be 
alert to other reasons than- employment for 
determining need for vocational programs. 

3, Planners and program evaluators should also 
realize that employment data are not the ovrly^ 
criteria for measuring the success of a given 
vocational program. The tendancy is to look at 

.__ilbllowrup data on graduates, and conclude that^ 
.b^ckuse a relatively small number are working 
'in a recognized field for their training that 
the prt)gram is unsuccessful. It may be un.-r 
successful i_ however , those graduates who are 
unemployed or working in other fields may 'be 
doing, sa by choice. 

In conclusion,- suffice it to say that these cautions 
have not been rainsed' Vo -'detra'ct -f rom-tiie-rhnpo^ and" 
utilit3ij2je Manpower data. They -have been raised to say 
that planners must not rely solely upon Manpower data. 
Rather, they should use it wisely by coupling it with other 
relevant information. 
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